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1. Consider the key changes from 4SW0 to 4SW1.

2. Learn about the new 9-1 grading scale.

3. Consider the content and assessment of this qualification through examining 
each of the papers in detail, and the support available to guide you through 
these changes.

4. Explore possible teaching and delivery strategies for the new qualification.

Aims and Objectives



Agenda
10.00 – 10.05 Agenda & 
Introductions
10.05 – 11.15 Key changes, Timeline and 

9-1 Grading scale
Overview of new specification
Overview of the new Assessment

11.15 – 12.30 Paper 1 – Reading and Writing 
Going through the Reading 
Questions (1-4)
Going through the Writing 
Questions (5-7)

12.30 – 1.15 Lunch
1.15 – 1.45 Understanding reading and writing
1.45 – 2.45 Paper 2 – Listening 

Going through the listening 
transcript and
Going through the listening exam 
paper

2.45 – 3.05 Paper 3  - Speaking
3.05 – 3.35 Sharing best practice
3.35 -3.45 Wrapping up



POLLS

Getting to know 
the delegates



Key Changes



The previous qualification (4SW0) focused heavily on translation. The new model 
(4SW1) is similar to the approach used in European Modern Foreign Language (MFL) 
subjects. 

Changes at a glance

4SW0 4SW1

Single Paper, no listening 2 papers (Reading and writing) 
(Listening) 

Translation heavy 10 marks on Translation only tasks 
(paper 1) 

Essay Writing 32 marks based on two tasks (paper 1) 
No speaking Optional speaking endorsement 
Topics: 

Home and abroad 
Education and employment 
House, home and daily routine 
The modern world and the environment 
Social activities, fitness and health 

Topics: 

Home and abroad 
Education and employment 
Personal life and relationships 
The world around us 
Social activities, fitness and health 

Graded A*-G Graded 9-1 



• Fully linear structure - All papers must be taken at the end of 

the course of study.

• External examinations only

• New 9-1 grading scale, with 9 the top level

• There are three papers now, not just one as in the old spec. 

• Paper 1: Reading and Writing Paper 2: Listening, 

Paper 3: Speaking (optional)

• Focus on Culture with a specific assessment objective (AO4) to 

assess knowledge and understanding of Swahili.

What has changed?



• In the previous paper, the first question was made up of short 
sentences to translate, question 2 and 3 were made up of passages to 
translate from and into Swahili, and question 4, which had the most 
mark was an essay. 

• The new paper has Moved to a more recognisable ‘MFL’ model with 
Reading, Writing and Listening skills assessed, and speaking optionally 
assessed. 

• More choice of questions within the new exam paper – There are : 
multiple Choice Questions, short response questions set on any of the 
above mentioned themes, two writing tasks, also linked to the themes 
and translation of short sentences in English into Swahili, also linked to 
a theme.

• Authentic stimuli in the reading, writing and translation sections 
including literary texts. 

What has changed?



• The new paper ensures contexts within the papers are set within the East African 
countries context.

• The new papers are designed to help all students progress through the 
assessments confidently

• Language used in the questions is straightforward so as not to place additional 
hurdles for candidates

• Speaking assessments reflect real-life scenarios

• Speaking assessments encourage and reward spontaneity and interaction

• New 9-1 grading scale. This allows direct comparability with Ofqual regulated 
GCSEs, recognises outstanding performance with a new grade 9, and provides 
better differentiation of students

What has changed?



The new 9-1 grading 
scale



Awarding

• The grading system is changing but our commitment to awarding grades that 
accurately reflect learner exam performance remains the same.

• We set new grade boundaries (minimum number of marks needed to achieve each 
grade) for each assessment of each qualification.

Benefits
• Greater differentiation across levels of attainment e.g. 2 grades where the current C 

grade is
• Rewards truly outstanding achievement with the grade 9 
• Provides more information about student attainment to help progression to A Level
• Same scale for Pearson Edexcel GCSE and International GCSE allows clear 

comparison with English standards, unlike old A* to G grading 

9-1 grading scale (1) 



Awarding

• The grading system is changing but our commitment to awarding grades that accurately 
reflect learner exam performance remains the same.

• We set new grade boundaries (minimum number of marks needed to achieve each 
grade) for each assessment of each qualification.

Benefits
• Greater differentiation across levels of attainment e.g. 2 grades where the current C 

grade is
• Rewards truly outstanding achievement with the grade 9 
• Provides more information about student attainment to help progression to A Level
• Same scale for Pearson Edexcel GCSE and International GCSE allows clear comparison 

with England standards, unlike old A* to G grading 

The 9-1 Grading



9-1 grading scale (2)



The Swahili 
Qualification



World Class Qualifications 

World Class 
Qualifications

Demanding Rigorous

Inclusive Empowering

Content and 
assessment are 

demanding, 
meaningful and meet 

needs of end users

Accessible
to all its target 

students

Design of 
assessments 
ensures 
confidence in
grades

Provides students 
with knowledge 
and skills to 
progress 
successfully

• Pearson’s World Class Qualification design principles mean all Edexcel qualifications are developed to be Rigorous, 
Demanding, Inclusive and Empowering

• Externally approved by the Expert Panel for World Class Qualifications



Key qualification features – The qualification in Swahili comprises two papers which 
assess Listening, Reading and Writing skills. 

Clear and straightforward question papers – The question papers are clear and 
accessible for students of all ability ranges. The mark schemes are straightforward, 
so that the assessment requirements are clear.

Broad and deep development of learners’ skills – Pearson has designed the 
International GCSE to extend learners’ knowledge by broadening and deepening 
skills. For example, learners will:
1. Read and respond to material from a variety of sources
2. Respond to materials culturally relevant to where Swahili is spoken
3. Construct and convey meaning in written language, matching style to audience and 
purpose.

The Swahili Qualification



To enable students to develop:

• Their ability to read, understand and respond to material from a variety of sources

• Their ability to communicate accurately in writing, matching style to audience and 
purpose

• Their understanding of the structure and variety of language

• An understanding of themselves and the world around them

• An appreciation of the richness, beauty and diversity of the Swahili language.

Qualification Aims & Objectives



Transferable Skills 

• Skills frameworks adapted to support 
design of new 
Edexcel International GCSEs

• Ensure learners acquire skills needed to 
access Higher Education and fulfilling 
careers

Cognitive skills

Core skills brain uses to think, 
learn and reason – used to 
carry out any task.

Intrapersonal Skills

Emotional intelligence, ability 
to know, understand and 
manage own emotions and 
learning.

Interpersonal Skills

Life skills used every day to 
communicate and interact 
with others, individually and 
in groups.



The Swahili Specification

The Getting Started Guide

The Scheme of Work

The Vocabulary List

The Grammar List

Understand your new ‘tools’



Assessment



•Assessment of Learning
•Standardised, benchmarked means of 
reporting attainment, allowing mobility 
across countries and systems

•Assessment for Learning
•Monitoring progress and using findings to 
inform the next teaching stage.

Types of Assessment



Also known as summative assessment. 

Activities associated with AoL result in an evaluation of 
learner achievement - for example, allocation to a level or 
standard or allocation of a letter or numerical grade, which 
might later appear in a report.

Assessment OF Learning



Assessment Criteria

Assessment Objectives and Weighing

Assessment Objectives Criteria % in International GCSE 

AO1 Understand and respond, in 
writing, to written language. 

31% 

AO2 Communicate in writing, using a 
register appropriate to the 
situation, showing knowledge of 
a range of vocabulary in 
common usage and of the 
grammar and structures 
prescribed in the specification, 
and using them accurately. 

26% 

AO3 Understand contemporary 
written texts in English and 
translate them into the target 
language. 

8% 

AO4 Understand and respond, in 
writing, to spoken language. 

33% 

AO5 (optional) Speaking and listening skills: 
• demonstrate presentation 

skills in a formal setting 
• listen and respond 

appropriately to spoken. 

Endorsed separately 



Overview

Reading and Writing





Overview

Listening





Overview

Speaking





Questions across the assessed skills are set in common contexts, addressing a 
range of relevant contemporary and cultural themes. They are organised into five 
themes, each broken down into topics and sub-topics.

The five themes are:
Home and abroad
Education and employment
Personal life and relationships
The world around us
Social activities, fitness and health

All themes and topics must be studied in the context of countries and 
communities where Swahili is spoken. 
A scheme of work should offer guidance to the teachers.
Suggested activities are included in the Getting Started for teachers. 

Themes and topics



Reading and Writing



Section A - Reading
• Question 1 - Word drop question
• Question 2 - Multiple matching question
• Question 3 - Note taking question (a range of responses targeting verbs,    

nouns, adjectives, numbers, years, dates, etc.)
• Question 4 - Short answer questions (SAQs) on a text

Section B - Writing
• Question 5 - Short writing task - functional target
• Question 6 - Extended writing

Section C – Translation
• Question 7 - Translation into Swahili

Structure



Students read four engaging texts and then answer questions on 
each text. 

Students must be able to:

• read and respond to material from a variety of sources

• demonstrate their ability to summarise a short text by writing the 
main points clearly

• interpret and infer explicit and implicit meaning, including
writers’ thoughts, feelings and ideas

Throughout the qualification, students should develop the skills of 
interpretation and comprehension.

Section A - Reading



1. Identify overall message of text, key points, details & opinions

2. Deduce meaning from a variety of written texts

3. Recognise relationship between past, present and future events

4. Recognise and respond to key information, important themes and ideas in more 
extended  written texts and authentic sources, including some extracts from 
relevant or adapted literary texts

5. Demonstrate understanding by being able to scan for particular information, 
organise, &   present relevant details, draw inferences in context and recognise 
implicit meaning where appropriate

Students should be able to:



Some samples from 
Paper 1 - Reading



Lets read Passage 1-
Maonyesho ya
Kimataifa ya Vitabu
then respond to the 
exercise in the next 
slide.

Question 1



The Exercise



Read their 
statements about 
‘Wasanii Afrika ya
Mashariki’ then 
respond to the 
exercise in the 
next slide.

Question 2



Based on the statements in the previous slide, find 8 correct boxes.

Tick 8 correct boxes



Question 3 – find short answers from the passage



1. Lets read Question 4 – an extract from ‘Shaka ya mambo’ 
by Farouk Topan.

2. Look at the questions.

3. Can we think of ways of including literary texts in class?

The Literary Question



Students read two engaging texts and then write two essays. In one of the essays, 
students must choose and write their essay on one of three optional texts.

Students must be able to:

1. focus writing on a particular purpose and audience 

2. use a wide range of suitable vocabulary   

3. use accurate spelling

4. structure their work effectively

Section B - Writing



Some samples from 
Paper 1 - Writing



1. Lets read Question 5, noting the words in the four boxes. 

2. Notice the different tenses. 

3. To mark this question, examiners will consider the answer as a whole and then decide 
which descriptors most closely match the answer and place it in that band. The descriptors 
for each band indicate the different features that will be seen in the student’s answer for that 
band.

3. Examiners will be looking at: communication and content &  linguistic knowledge and 

accuracy.

Question 5 



Question 5



• Question 6 is also marked using bands. It has more marks 
which is reflected in the bands. 

• Students choose one of the three options available.

• Each question has three points that need to be addressed, 
they require the use of different registers, creativity and 
clarity.

• Lets read the questions in the sample paper.

Question 6



Students are required to convey their understanding of written English and translate 
it into Swahili. In Section B, students read engaging statements in English and then 
translate them into Swahili.

Students must be able to:

• Apply the conventions of grammar in order to produce and manipulate pertinent 
and accurate content.

Section C – Translation



Lets look at the translation passage on ‘Lamu’

Lets look at the mark scheme. The text has been divided into single 
point sections. 

The examiner will be looking at how the meaning is conveyed.

Question 7



Understanding the 
process of 

Reading and Writing



The process: 

From reading to writing

Reading as a 
Reader 

Reading as a 
Writer 

Planning and 
Writing 



This is probably the “normal” way of reading. We try to figure out what a 
piece of writing means by understanding the words a writer is using. 

When we read as readers we: 

Question

Predict

Infer

Connect

Feel

Evaluate

Reading as a Reader



Read from the perspective of a writer. Focus less on WHAT the writer is trying to say 
and more on HOW the writer is saying it. Our interest is the techniques the writer is 
using and how those techniques affect us as we experience the text.

The goal is to locate what we believe to be the most important ‘writer’ choices in the 
text— these can be as big as the overall structure or as small as a single word.

When we read as writers we look for:

Ideas

Organization

Voice

Word Choice

Sentence Fluency

Conventions 

Reading as a Writer



Before learners plan and write- teach them to ‘talk for writing’. 
This is when they explore the text through:

Dance or music

Drama or role play

Art or design

Re-sequencing, re-interpreting and retelling

Then – plan 

In Class -



Introduce a variety of planning methods:

Word based planning sheets and grids

Graphic organisers including writing skeletons, mind 
maps

Visual ideas such as storyboards

Oral planning using video/audio recorders

While planning …



Read and responded to a text.

Analysed the text to understand the focus features

Engaged in speaking and listening activities to develop 
their own language and ideas …

Before Writing they should have:



• Learners do not write what they haven’t read or 
otherwise experienced.

• They

read, listen (or otherwise experience)

imitate

innovate

invent



• Acquiring the technical knowledge needed to write 
successfully

• at sentence level

• at text level

• Improving ideas before writing them down

• Improving ideas after writing as a result of feedback



Learners need to develop a toolkit of 
expertise. 
This needs to include:

• an extensive vocabulary;

• an understanding of how to construct and punctuate a 
simple sentence

• then how to make the sentence less simple; 

• how to use all kinds of sentences effectively in their 
writing.

At sentence level



1. Agglutinating verbal sentence
1. Anapika
2. Watasafiri

2.Nominal and verbal sentence 
1. Motokaa ile imekwama
2. Watoto wale wanakula

3. Others
Using connectors – Mvuvi yule alivua samaki na kuwatupa majini

Complex – Mvuvi aliyevua samaki hakujifikiria …

Swahili sentences



First – the simple sentence



• An appropriate use of connectives ‘na, kwa…’
• Varying sentence openers, ‘Basi, Yule, Hivyo...’
• Punctuation to support meaning.

• Students should be comfortable using the Noun Class 
system appropriately.

Then make it less simple



Translating from one language to another requires students
to pay attention to detail in order to convey meaning
accurately. Students need vocabulary, the ability to
manipulate language structures and an awareness of the
pitfalls of word-to-word translation. In Class use passages
offering various translations through:

Multiple choice

What is the Swahili/English word for…?

True/ False

Use literary texts

Translation task



Listening



Students are required to convey their understanding of spoken Swahili through a 
series of listening tasks.

Students must be able to:

1. identify and note main points

2. deduce the meaning of words from context

3. extract specific details

4. identify points of view

5. show some understanding of unfamiliar language

6. recognise attitudes, emotions and opinions

Listening paper



1. Identify the overall message, key points, details and opinions in a variety of short 
and longer spoken passages, involving some more complex language, 
recognising the relationship between past, present and future events 

2. Deduce meaning from a variety of short and longer spoken texts, involving some 
complex language and more abstract material, including short narratives and 
authentic material addressing a wide range of relevant contemporary and cultural 
themes 

3. Recognise and respond to key information, important themes and ideas in more 
extended spoken text, including authentic sources, adapted and abridged, as 
appropriate, by being able to answer questions, extract information, evaluate and 
draw conclusions

Students will be expected to:



Question 1 - Lets look at the mark scheme.

Repeat for Question 2 – mavazi gani ndiyo yanayoongelewa?

Listening – Question 1& 2



Look at the Transcript / 

Listen to the phrases

Explore the exam paper –
sehemu gani ya nyumba
ndiyo inayoongelewa?

Question 1



Look at the 
Transcript / 

Listen to the 
phrases

Explore the exam 
paper – mavazi 
gani ndiyo
yanayoongelewa?

Question 2



For each of these - Lets Look at the Transcript, Listen to the 
Question, Look at the exam paper 

Question 3 requires short answers

Question 4 requires that students be able to understand 
spoken language and put the right tick.

Question 5 is a multiple answer question

Question 6 and 7 require spoken language comprehension to 
fill the tables.

Listening Questions



Tick correct answer:

Question 4



Write the correct letter:

Question 6



Deduce the positives and negatives

Question 7



Speaking



The spoken language presentation may take a variety of forms, including: 

a) a speech or talk by a student, followed by questions from the 
audience. 

b) a formal debate or dialogue, such as an interview where the 
student is able to prepare extended responses to questions or prompts, 
which have been shared in advance, followed by questions from the 
audience. 

In all cases, the presentation should be prepared and last no longer than 
10 -12 minutes. 

Speaking Endorsement



Convey their understanding of spoken Swahili through a short discussion of a topic 
which they have some familiarity with.

Students must be able to:

1. convey information in speech on a range of topics, using context-specific 
vocabulary

2. express their opinions about a topic, developing their ideas through speech

3. respond spontaneously to both predictable and unpredictable questions on a 
range of   topics

4. participate in extended discussions on a range of topics, from the familiar and 
every day to more abstract themes

5. speak fluently and coherently, using a range of grammatical structures without 
undue  hesitation or obvious searching for vocabulary.

6. the intention of this task is to test students on a topic which has not been 
specifically prepared so as to test spontaneity of response.

Students are required to :



• Convey information and narrate events coherently and 
confidently, using and adapting language for different purposes

• Speak spontaneously, responding to unpredictable 
questions, points of view or situations, sustaining 
communication by using rephrasing or repair strategies as 
appropriate

• Use a range of vocabulary and grammatical structures 
accurately, including some more complex forms, with reference 
to past, present & future events

• Make creative and more complex use of the language, as 
appropriate, to express and justify their own thoughts & points of 
view

Also, students should:



• Students should be assessed either live or from recordings. 

• There are no marks for the spoken language endorsement. 

• Should students choose to attempt the assessment, they should 
be awarded a grade (Not Classified, Pass, Merit or Distinction) 
using the assessment criteria on page 21 of the Specification. 
Students’ grades will appear on their certificates. 

• Guidance on making and submitting recordings are on page 21 
and 22 of the Specification.

Speaking Assessment Criteria



Sharing best practice: 
Speaking



Pupils are given cards relating to a topic and 
have to talk about what is on the card for x 
amount of time. Pupils  can then select 2 or 3 
cards to make longer speeches.

An Activity

Kuhusu
mimi

Familia
yangu

Wikiendi
iliyopita



• Explaining why something is wrong

• Saying what they think the answer is

• Agreeing and disagreeing with each other

• Giving an alternative response

• Finishing another student’s answer

• ‘thinking’ together

Talking Activities



General Sharing of Best 
Practice



1. Delegate’s views on the delivery of the qualification 
and best practice

 Teaching Strategies.
 Resources.

Strategies in the Class 



Part 1 - How are they assessed?

Part 2 - How do I incorporate them into the classroom? 
(See handout)

Literary texts



What kind of activities have you found successful 
when exploiting texts in your lessons?

Tackling Reading and Writing



• Read aloud for pronunciation

• Decoding

• Grammatical focus

• Creative production

Examples of reading activities



• Prediction

• Anticipation

• Skimming

• Scanning

• Decoding

Examples of reading Strategies



• Building a Vocabulary – The Swahili Vocabulary list from 
Pearson will be handy for this

• Re-activate prior Vocabulary

• Learning Vocabulary

• Remember: Elaboration is the key! Doing something active to re-
work the language over and over is how to fix it in long-term 
memory.

Vocabulary Learning Strategies 



• How is speaking assessed in the exam?

• What are the most important elements in the assessment 
criteria?

• How do I encourage spontaneous speaking in the classroom?

Spontaneous Speaking



What kind of activities have you found successful 
when exploiting literary texts in your lessons?

Group Discussion



We offer a range of free and paid for 
resources for International GCSEs. 
These have been designed to support 
teachers to improve learner outcomes

Resources



Support overview

Getting Started 
Guide & 

Scheme of 
Work

Getting Ready 
to Teach Events

Subject 
interpretation of 

transferable 
skills

Subject Advisor Results Plus
Regional 
Support 
Manager

Support for 
all subjects



Getting Started Guide includes mapping of changes, content and assessment guidance, course planner 
and resource list

Editable Scheme of Work includes activities to support transferable skills development 

Results Plus free online service giving instant and detailed analysis of your students’ exam and mock 
performance

Regional support manager access to a regionally based support manager for any query 

Subject Advisor For any subject related query you have. Sign up to mailing list

Free support



Subject advisor: 
teachinglanguages@pearson.com 

For your subject specific enquiries 




